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Today’'s Presentation

* Very brief introduction.

 Showcase some of the work we’ve supported over the
past years:

— Selena Chan, CPIT

— Lynne-Harata Te Aika and Janinka Greenwood,
University of Canterbury

— Willem Fourie, MIT

e Discuss our future.




Who We Are

* Independent centre, currently funded primarily by a
contract with TEC.

* National Office (Wellington/ Massey).

 Three Regional Hubs:
e Northern Hub: Ruth Peterson, Auckland/ AUT.
e Central Hub: lan Rowe, Palmerston North/ UCOL.
o Southern Hub: Bridget O’Regan, Christchurch/ Canterbury.

www.akoaotearoa.ac.nz
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What we Do

* Provide funding for sector-led, practice-focused projects.

o Support collaborations and information-sharing.
« Specific initiatives and projects (e.g. AUSSE).

* Organisation-level advice to support change (e.g. Project
Transform).

 Workshops focused on changing practice.

« Manage Tertiary Teaching Excellence Awards.

« Participate in national forums, working groups etc.
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Belonging, becoming
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and being: First-year
apprentices’ experiences
Heloaging, becoming, and being

haker: A process amid rodes of
spprenticeship

in the workplace
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Concepts

plavocational identity formation
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(=1 Identlty formation - aspects of subjectivity (illett, Fenwick &
Somerville, 2006) but applying the work of Vygotsky (Penuel & Wertsch, 1995)

Communities Of practice (Wenger, 1998) — engagement,

imagination & alignment with community, practice, meaning & identity

and Practice of a community - Gherarai, 200

Learning as becoming (Hodkinson, Biesta & James, 2008)

Boundary crossing concepts

(Engestrom, 2004; Manathunga, 2007)




Model of belonging, becoming and being
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|((y ndin S — bakery apprentices

= Belonging to a workplace

- precursor to legitimate peripheral participation
- role of “proximal participation’

Becoming

- external conferment of vocational identity before self-inference
- workplace influences

- dependent learners to independent craftsperson

Being

- deep engagement engenders passion

- individual choice able to circumvent workplace learning limitations

- fransformation of occupation identity into a form of “vocation’




e Y ndin US — first year apprentices

1art1c1pants — 116 ‘pre-trade’ students, 101 apprentices (56
interviewed) and 34 ‘discontinued’ (interviewed)

Importance of Matching ‘vocational
imagination’ (Higgins, 2010)

Establishing a Sense of belonging

Maintaining engagement and momentum towards

apprenticeship completion
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Find the right
employer
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How is your
: apprenticeship
supported?

What does an
apprenticeship
involve?
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Is an apprenticeship
right for me?

B s D RS TRATE TA E 0l s S
s S B L e e — s
e

s s e e it pg 8 e

T gy —
o ——

L e —
o B o i i,

s D o o by v P s s e
T

g —
s
B Ty ———
[ —

Fl o g 18 B of by - o et g B

S

=N Sitart off on
the right foot

e rins B T gy P ma
e e S ey & m— e
e A S L e S R

o e p—

e ———

T TR e W
T gt B oy el e

T fa g e T e B
e e e

W taps st . e oo v
[epe—

[ ———————
v T

P mpp ek a o ap—

P e i o g B g e =
TSR - s

R el

4

Be a responsibie
(4 apprentice

T pa—
gy By iy g o prr apET—— p——
o o s e g 8 e
sy 7 e
Appraitacn magsr i it

[

T —————

T S A ——
e

4

Compe tenz

NIATne

CPI
AKOE= -pJoinery KAglD

|




BECOmMing a trades tutor

13 male tutors from 5 Polytechnics teaching in 8 trades
Age range 27 to 63 - average 40 years

Over ' left school with minimal school qualifications
but all have at least trade certificate

All held positions of responsibility before beginning
teaching

@ 6%,
® ‘?3; oS
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[ think | am both because | can’t be one without
the other really. And | need to maintain my
integrity in having student respect by still being

an electrician. So as far as work goes, l am a
tutor but | still need that recognition as
electrician. The thing is they still need to wire a
house say, they still need someone to instruct
them how to wire up a house. | got to still be a
sparky. (Arana)




Ke y/ ndin S — new trades tutors

= 13 male tutors from 5 Polytechnics teaching in 8 trades

Motivation for ENtry Into teaching

Concepts of teaching in an ITP as compared to training in

the workplace

ldentity formation as trades teachers

Suggestions for the IMProvement of teacher training
courses at I'TPs

Support for new tutors not always available




COmmon threads
through the studies

Enhancing the belonging and becoming process for
workplace learners

Helping people belong and become what they

want to be

Support for boundary crossing vocational identities




Contact:-

Selena Chan

PO Box 540
Christchurch Polytechnic Institute of Technology

Emaili- Selena.Chan@cpit.ac.nz

Blogging @ http://mportfolios.blogspot.com

Choose a you love, and you will never have to work a day in your life. Confucius




Heil Tauira

Success for Maori in
tertiary education

Janinka Greenwood & Lynne Harata Te Aika
University of Canterbury

October .2011




Research and Practice

Original project: Collaborative investigation of
practice in 4 programmes

Ako Aotearoa summaries: application
to practice across all tertiary institutions

Presentations: invitation to individual institutions
to examine, adapt, change own practice

Workshops: catalyst for change and
further research







Approach to the research

Kaupapa Maori

— Tino rangatiratanga, capacity building, reciprocity,
tikanga

Turning away from deficit theorising

— Maori views of success (and of potential)

— Tauira
Whare korero: Co-construction of narrative
Sites, number of people




HEI TAUIRA Jminka O
Janinka Greenwood & Lynne-Harata Te Aika

. . . Funded by Ako A
l'eaching and Learning for Success for Mdori in Tertiary Settings i fheadiin

Methodological approach - He whare whakairo; he kdrero tuku tho

We adopted a methodology that aligns comfortably with Maori cultural
perspectives

Co-investigation and co-construction of narrative allows participants to
not only have a voice in the research but also to exercise rangatiratangs
about the work, its multiple purposes and its outcomes. Such
collaboration is compatible with kaupapa Mori rescarch which asks that
Maori research be used for Mion development and not only in the
interests of the mainstream

» f ) t
The aim of this study is to investi tauira, Findings - Ngd Piiran

exemplars, of success for Miori in tertiary Key factors that lead to success for Maori in tertiary settings.
education : "
Much previous research about Miori A high level of iwi support
achievement in education, both tertiary and Strong institutional support

the school sector, has focused on the under- Active consultation with iwi and engagement of iwi with the
it of Miori, highlighting a gap programme
what is achieved by the population

: . : A clear professional or vocational focus
as a whole and what 1s achieved “\ \l.slt’l

This study focuses on examples of success Accommodation of students’ varying level of entry and needs
Insistence on high standards

Four case studies - Ma tau rourow, ma taku rourow, ka matau ai fe iwi Recognition of students’ emotional and spiritual needs as well as

The “tauira’ we present emerge from four case studies: Social Services academic needs.
programmes at NorthTec: contemporary Miori art programme
Toihoukura at Tairdwhiti polytechnic; foundations courses in e-leamning
at Te Wiananga o Raukawa and language revitalisation for teachers,
Hoaka Pounamu, at the University of Canterbury. Implementation of tikanga Miorn and Maori concepts and values

Affirmation of students’ connection to the community

Creation of teaching spaces appropriate to the field of studies

Each of these courses was selected because of the high participation of Strong, clear-visioned and supportive leadership
Maori and their high rate of successful completion. In addition, in each
case the institution involved identified the programme as a successful
one and iwi valued it, albeit in some cases they looked for further
development. Teaching staff who have professional credibility in their field
Not only do the cases represent different fields of study and four
differently positioned institutions, but they also offer a geographical
spread and they engage with different iwi,

Significant Maori role models

T'eaching staff who are also prepared to leamn

Respectful and nurturing relationships with students

Opportunities for students to redress previous unsatisfactory
schooling experiences

Opportunities for students to develop effective learning
strategies

The food of chiefs istalk Ko fe 1d te rangatira kai, he kbrero! Tuakana ~teina relationships between students

In each site we interviewed administrative leadership, teaching staf¥, A personalised and preferably iwi based induction.
students, and members of iwi, community groups and wider whanau. In
all we interviewed over a hundred people. The result is a collection of
‘thick descriptions.”

The detail of the woven “whiriki® of discussion is important to our
understandings of how the participants view the issues challenges and
elements of successtul practice within each of the four sites. Success is

The importance of a graduation that involves whilnau and
community

Strategic reduction of financial barmiers to leaming

cssentially a holistic concept not just the sum of itemisable elements. . p 3 " K . ags ‘
’ ’ A number of overarching themes emerge that charactense a Mion approach 1o tertiary educatior

In Maori terms education is valued as a communal good not just a personal one,

Maori models of sustainability or kaitiakitanga involve not only conservation of resources but also guardianship of
land, language, history and people

T'he leamner is a whole and connected person as well as a potential academic.

The development of space where Mori values operate becomes a “virtual marae™

arart ana tenet wia ! whakanikoniko ¢ koutou There are tensions to be navigated between institution drivers and iwi goals,




Toko-a-lwi;
Toko-a Wananga #

Tikanga #

Pukenga #

Huakina te tatau #




Impact of lwi Support

High level of iwi support of a programme impacts on:
way Maori students perceive their programme,

sense of ease and safety experienced by Maori students
and Maori staff,

access to Maori content,

programmes’ ability to promote their courses to Maori and
recruit students,

perceptions of future vocational success,

institution’s and programme’s ability to contribute

significantly to the capacity building of the community as a
whole.




Pukenga

Knowledge & skills of all staff involved
subject area and profession
tikanga
community
credibility

Leadership

Including and valuing local knowledge
Development and succession planning
Role of non- Maori

from Toihoukura:

‘We don’t pay for that.
These things are
evolutionary, and a
koha: a koha of
knowledge comes out
from the school to the
community and a koha
of knowledge comes
back in/




Tikanga

Integration of Maori and iwi values and protocols

— “There’s more than just the surface design: there’s a spiritual
side too”:

e what are the aspects of spirituality in your trade?
Course induction and formal proceedings
— building the classroom community
— building the daily working environment
lwi community engagement

Relationships in classroom and learning environment

— students are manuhiri, and representatives of their iwi
and hapu:
* “It’s about the relationship thing”

Tikanga and local iwi knowledge in content

Support of Pakeha peers and colleagues

— What expectations can you have of Pakeha students
joining in?

* “| see us as very accessible
to our students and | think
that’s what makes a
difference”.

* “It is about establishing a
relationship with your
students and showing you
want to know their
whakapapa, connecting
with their whanau.”




Ako

Tuakana - teina What students bring to each
programme is as important

— Students and teachers as what their teachers bring.
Students come with varying level of entry skills “Being here, you get input
and needs. from every student.”

— Staircasing of courses , multiple pathways A B8 G SR R e

had the greatest time at school,

Appropriate and authentic learning contexts o have their parents.”
—integration and flow of spaces, times and. only went to school for my art.
projects
—setting to match place of future work
—educating wider whanau
—working with regional marae on iwi
projects

| bunked all my other classes.”

“I think | have grown through
having access to all this academic
stuff. | love knowledge.”

Accommodation of
student needs does not
preclude an insistence
on high standards.




Huakina te tatau

Opportunities for students to redress previous
unsatisfactory schooling experiences

A personalised and preferably iwi based induction.

The importance of a graduation that involves

whanau and community

Strategic reduction of financial barriers to learning




Enhancing Nursing through
Dedicated Education Units

Willem Fourie (PhD) & Bev McClelland (MHSc)
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Background to the Project

CMDHB and MIT partnership

Collaborative Nursing Development Unit (CNDU)
Mutual desire for quality learning experiences

DEU originated in Australia — 2007 CPIT and CDHB

2008 - CNDU explored various models to support
students’ clinical learning

2008 AKO application for National Project Fund
2009 - 2 DEU’s Middlemore Hospital.



Project Team

Willem Fourie (Project
Leader), MIT & Beverley
McClelland (Project
Leader), CMDHB

Doreen Mak, CMDHB
Derlys Jones, CMDHB
Denise Kivell, CMDHB
Allison Lovelock, MIT

Debbie Penlington, MIT  Project Funding: $94,044 GST exc.

Project Commencement Date: 2008
Sheona Watson’ MIT External Evaluator: Rose Whittle CPIT




What is a DEU?

Quality clinical learning
Optimal teaching and learning environment for
clinical practice

All staff in a DEU are strongly focused on teaching
and learning

Appointed Clinical Liaison Nurse (CLN) and
Academic Liaison Nurse (ALN)

A sense of belonging



Objectives of the DEU Project

Evaluate the model’s potential ability to support
undergraduate nursing students within CMDHB

Recommend model’s suitability to ongoing undergraduate
nursing clinical education

Build team research capacity between MIT and CMDHB
Document DEU implementation process
Key outcomes for AKO funding:

e Milestone reports and Final report

e Guide on how to do a DEU including an online version

e Dissemination of the research findings



e Panning
v Action \_/
H - Research

Reflection Action



Action Research Cycle 1

Phase 1 (July 2008 — November
2008). Reconnaissance

Phase 2 (November 2008 —
February 2009). First Action Plan
Phase 3 (February 2009 — May
2009). Implementation of Plan
Phase 4 (February 2009 — June
2009). Reflection, Monitoring &
Evaluation _—

Action Research Cycle 2

Phase 1 (June 2009 — July 2009).
Second Action Plan

Phase 2 (July 2009 — November
2009). Implementation of Plan
Phase 3 (July 2009 — December
2009)

Reflection, Monitoring & Evaluation




Research
Team

Charge Nurse; ALN; CLN;
Staff: Clinical
Coordinator; Students
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Data Collection

* Focus Group Interviews
- 5 with students; 2 with
staff; 2 with the action

group; and 1 focus group
with the CNM

* Journals

* Minutes

* Midway questionnaires

* End point
questionnaires



Themes

* Orientation and
Planning

* Roles within the DEU

* Teamwork

* Support

* Students learning needs

and feedback
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Lessons Learned

e Appointing CLN and ALN

* Funding before the
commencement of the DEU

¢ Action Group

* Workload of the Undergraduate
Coordinator and Clinical
Coordinator

* Keeping the momentum going
* Celebrating success

e Fair opportunities for all students |
to be part of a DEU

* Integrating two models in a
teaching team

* Research
* Documentation and record keeping




Recommendations

The current Action Group and Governance Group
structure remains with representation from both

CMDHB and MIT

Consideration is given to further engagement of the
multi-disciplinary team.

Further educational strategies should be considered
to support reflection and critical analysis by students.

Further research to explore feedback within the DEU;
the impact on patient outcomes, student success and

progression and staff retention.
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A New Business Model for Ako Aotearoa




The Challenge

Minister Joyce has asked that Ako Aotearoa consult
with the sector about a new business model that will
allow the organisation to develop in the future.

We need to
— be more ambitious and grow the business
— gain a greater financial contribution from the sector




But first, let’s affirm ...

Our Mission: ... to achieve the best possible learning outcomes for
students

Our strategic themes:

« Enhancing service standards of institutions and teachers across the
whole tertiary education sector

 Evidence-based enhancement of practice

e Support for Maori educators and learners through an Ako framework
« Support for Pacific Peoples' advancement

 Hearing and acting on the learner voice

« Working in partnership across the sector

 Promoting discussion on teaching and learning

AOTEAROA

NATIONAL CENTHE FOR
TERTIARY TEACHING
EXCELLENCE




How are we consulting?

 Phase 1. September 2011
- Interviews with 6-8 key informants
- Discussions with Board, Maori and Pacific Peoples
Caucuses, staff.

 Phase 2: October
- Interviews with 30+ informants from across the
sector
- Online survey + online discussion forums
- Sector group discussions (such as this)




What are our options?

« 1. Become a voluntary subscription membership
organisation for TEOSs.

e 2. Become a voluntary subscription membership
organisation for individual tertiary teachers

« 3. Become an organisation fully owned by the sector
and resourced through a levy on EFTS and STMs

e 4. Merge with an entity with comparable business
Interests

e 5. Look to secure income from charitable foundations/
trusts .... or.....




The remaining options

e 6. Seek a significant contribution in funding from the
sector for a selection of services

o /. Is the status quo an option?

A I< 6 AOTEAROA
NATIONAL CENTRE FOR




Three classes of funding for Ako Aotearoa
services

e Fully Funded: Wholly or substantially funded by Ako
Aotearoa

« Fund Matching In Kind: Shared funding by Ako
Aotearoa and the institution or team where the
Institution’s contribution is largely in kind rather than
cash

e Charged Out: Partly or wholly funded by the
Institution, team or individual accessing the services




What should be fully funded?

o Tertiary Teaching Excellence Awards & Academy

 Most of the communication and knowledge

dissemination services provided via the website and
through other media

« Commissioned research where the outcome is being
sought for the wider benefit rather than for the
participating institution




When might we seek fund matching in kind?

 Research projects where organisations already make
a significant contribution

 [nstitutional development/transformation projects

The level of fund matching might vary depending on
the nature of the service




When might we expect to recover all or most
of our costs?

e Offering contract services to institutions

e Undertaking commissioned work on behalf of other
agencies

* Professional development and/or credentialing
services

« Conferences, workshops, presentations
o Selected publications

o Offering infrastructural or support services on behalf
of the sector, e.g. an ePortfolio




How will these changes affect Ako
Aotearoa?

e A shift in our client focus from individual teachers to
Institutions working with teachers

e A shift from researcher-initiated to commissioned
research

e Less focus on learning what we don’t know about
teaching and learning and more on helping institutions
and teachers implement what we already know

e Assigning priority to the government’s strategic goals
for tertiary education




How will these changes affect ITPs?

 How might Ako Aotearoa really make a difference for
your sector under this model?

 Which of our current services would you be willing to
pay for?

 What new services would you be prepared to pay for?




